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The No Child Left Behind Act (NCLB) of 2001 instituted a multitude of changes to the 

United States public education system. The law mandated accountability for individual states to 

ensure all students, regardless of student demographics, be “proficient” by the school year 

ending in 2014, pursuant to state standards, on state assessments (No Child Left Behind Act, 

2003). There are six reading programs emphasized in NCLB. Early Reading First, focuses on 

pre-school age students. It concentrates on early childhood literacy and language development. 

Improving Literacy Through School Libraries provides support for updating library materials 

and expanding library usage. Another component of NCLB is Reading First, which was 

mandated to “to ensure that every student can read at grade level or above not later that the end 

of Grade 3” (Learning Point Associates [LPA], 2007, p. 3). It was enacted to help public schools 

select and implement scientifically based reading programs at the Kindergarten through Grade 3 

levels. It also provides for professional development on these programs. The reading program’s 

components must include student screening, diagnostics, and classroom-based assessments that 

are both reliable and valid on a consistent basis. The reading programs must also address 

phonemic awareness, phonics, fluency, vocabulary, and reading comprehension. These elements 

have been found to be the foundations of reading. States are required to annually assess reading 

proficiency for all students in Grades 3-9 and at least once in Grades 10-12. NCLB also 

emphasizes closing the gap between high and low performing students, regardless of student 

demographics. Adequate yearly progress, as defined by each state, must be shown for all 

students, based upon the state’s measurable annual educational objectives. Reading is 

Fundamental – Inexpensive Book Distribution Program is aimed at increasing literacy through 

the availability of more reading material. The Striving Readers program targets middle school 

and high school students that are below grade level in reading and not making adequate yearly 
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growth. The sixth program related to reading is The William F Goodling Even Start Family 

Literacy Program. It is a partnership with parents program to encourage literacy and education 

for all family members (LPA, 2007). 

The term “scientifically based reading research” from NCLB is defined as research that 

“applies rigorous, systematic, and objective procedures to obtain valid knowledge relevant to 

reading development, reading instruction, and reading difficulties; and includes research that 

employs systematic, empirical methods that draw on observation or experiment; involves 

rigorous data analyses that are adequate to test the stated hypotheses and justify the general 

conclusions drawn; relies on measurements or observational methods that provide valid data 

across evaluators and observers and across multiple measurements and observations” (LPA, 

2007, p. 4). According to Gunning, studies that use a comparative model and produce 

statistically valid and reliable data can be considered as providing scientific evidence. NCLB 

requires this type of evidence.  

The International Reading Association calls for evidence based research in selecting and 

implementing effective reading programs. A particular reading program must show valid 

evidence that it is effective with a particular group of readers. The evidence must be objective, 

valid, reliable, systematic, and refereed (International Reading Association [IRA], 2002). 

Evidence based studies may be more qualitative than quantitative. The evidence may focus on a 

particular type of at-risk student or reading characteristic and may not generalize to all student 

readers (IRA, 2002). Since “there is no single instructional program or method that is effective in 

teaching all children to read” (IRA, 2002, p. 2), evidence based programs that have proven 

effectiveness with specific instructional needs are essential. 
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The use of both scientifically based and evidence based researched reading programs 

have had a positive impact on the proficiency of reading in the United States. NCLB remains 

controversial. In 2008, the National Center for Educational and Regional Assistance reported that 

increases in reading comprehension were statistically insignificant, but instructional time 

focusing on the five key components of reading increased.  During the same time period, the 

National Assessment of Education Progress reported significant increases in yearly average gain. 

“Nationally, the gain on NAEP from 2000 to 2007 is 7 points overall, but it is 17 points for the 

lowest tenth percentile” (Gunning, 2010, p. 31). The International Reading Association 

conducted a survey of its members regarding the impact of NCLB. They found that 

approximately 40% of their members believed that NCLB implementation would benefit all 

students. The majority of respondents believed that their reading curricula would be revised and 

that funds would be reallocated to reading programs. However, hiring of new instructional staff 

and providing professional development scored much lower. They did agree that reading 

instruction received more time, yet it is unclear if reading instruction has improved. The highest 

results were related to the complete implementation of research-based curriculum and instruction 

having a direct correlation to higher student achievement. Members that worked in districts that 

received Reading First funds were more positive than those that were not funded. This makes 

sense, in that Reading First includes using research based reading programs that include 

instruction, curriculum and assessment of the five essential elements needed to read. 

Although underfunded, I believe NCLB has had a positive impact on my school. We have 

selected and implemented Tier I, Tier II, and Tier III reading programs as mandated. We have 

been able to choose from a variety of programs based on a combination of scientifically based 

and evidence based research. Our Tier I program works for all students. All students are screened 
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for the need of Tier II programs. Students using Tier II have significantly improved their fluency 

and reading comprehension. We rarely use Tier III.  Our overall reading scores on state 

assessments are typically high, even with a diverse population. Our meeting and exceeding 

reading scores for the 2013 school year: 

AIMS and AIMS A ( 1 - Year ) View Passing Data 

Grade Reading  

3 95 %  

4 88 %  

5 100 %  

6 100 %  

7 100 %  

8 73 %  
 

I believe NCLB has increased the selection of effective reading programs. I also believe 

it has forced us to be more diligent in our reading instruction; therefore it has lead to increased 

reading proficiency. We continue to evaluate which programs work for which students; using 

evidence based data and make appropriate changes to our programs in accordance to 

scientifically based data. 
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