
“Literacy and Assessment Devices” – Juli Newman 

Teaching literacy is a multifaceted endeavor. It includes, basic reading skills, reading 

comprehension, writing, vocabulary building, speaking, and listening skills that must be applied 

to all disciplines. The use of retelling, think-alouds, and observations as devices to assess and 

increase literacy in students is supported by current research. Any device implemented must be 

used to assess the knowledge of the student and help the teacher articulate their understanding of 

the student’s needs and foster effective teaching. 

 After students read or listen to passages, they summarize, or “retell” the content of the 

passage. This device is used to assess the comprehension of the passage. Extended use of 

retelling has been shown to improve reading comprehension, making inferences, and 

understanding literature composition (Gibson, Gold, & Sgouros, 2003). Retelling allows the 

teacher to assess the understanding of the student, both the details and the overall larger picture. 

The student must comprehend the passage, synthesize the information, and create a response in 

their own words. Teachers have the advantage of identifying the student’s strengths and specific 

areas of need. Furthermore, the teacher can ask open-ended questions to encourage critical 

thinking and improve their comprehension and vocabulary. Students that took part in a minimum 

of three retellings “were better able to explain the meaning of target words related to science 

concepts and used significantly more target words from the first to second and second to third 

retellings” (Leung, 2008, p. 188). This technique would also improve listening and speaking 

skills (Gibson et al., 2003). Using a rubric, teachers can easily monitor a student’s progress over 

time. The retrieval of information increases with age; therefore the repletion of this device is 

considered highly effective. (Leung, 2008). 

 The think-aloud device allows students to speak what they are thinking while they are 

reading. Students can express overall comprehension, make predictions, create images, recall 
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prior knowledge, and solve problems using this device (Gunning, 2010). The teacher may ask 

students open-ended questions or have students verbally work through cognitive tasks. Effective 

teachers model this technique while they read or present lessons. They demonstrate effective 

ways to attack word problems, conduct experiments, decipher vocabulary, access prior 

knowledge, and confront other literacy issues. Teachers can easily assess understanding and 

identify student needs. Stopping a student while reading text at various points and asking the 

student to think-aloud about what is going on in their head, what they attending to, and what they 

are predicting, can help teachers pinpoint strengths and weaknesses in student literacy (Serafini, 

2010).  “This type of information is not directly accessible through observations or interviews, 

and it can only be inferred from oral reading analyses (Serafini, 2010, p. 47). Leung also found 

this device especially effective for students with low general vocabulary. Her data supported the 

practice of repeated readings and small group interactive think aloud discussions of concepts 

while reading, increased the development of vocabulary knowledge (Leung, 2008).  By 

verbalizing their inner speech and receiving immediate feedback, understanding can increase.  

 Observations generate a large amount of data that can be used to increase student 

learning. Recording student responses to think-alouds, retellings, and discussions, as well as, 

notes on student reading traits, student preferences of text, and listening to students reading aloud 

are sources of data. The teacher may quietly observe or be interactive. Knowing what type of text 

the student prefers can help increase reading by selecting text the student is motivated to read. 

Students that are observed avoiding reading or skimming through text can alert the teacher to the 

need of possible interventions. Observations should also include how students react to reading in 

different settings and if there is sustained reading in groups and in silent reading (Braunger & 
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Lewis, 2006). Using observational data can aid in diagnosing reading difficulties, show patterns 

of student’s strengths and weakness, and monitor progress. 

 Using a variety of assessment tools and techniques to increase student literacy is 

essential. Having a one-facet approach is not effective. In a Montessori school environment the 

use of the described devices and additional multi-sensory techniques are employed to effectively 

increase literacy. Providing immediate and consistent teacher to student feedback has been 

shown to improve literacy achievement (Braunger & Lewis, 2006). Infusing literacy and literacy 

devices into all aspects of STEM learning is a focus on my campus at present. To fully access 

STEM concepts, students are exposed to informational text at a young age. Emergent readers are 

exposed to clarification of academic and scientific vocabulary. Reading aloud and independent 

reading is observed. Think-alouds enhance the understanding of STEM concepts and maintain a 

focus during reading. Annotation, note-taking, and questions are encouraged. SQ3R is additional 

strategy used for informational text. We have found it highly effective to combine interactive 

readings of informational text with hands on activities. This technique “can provide young 

children with linguistic, aesthetic, and experiential contexts that can lead to more complete 

understandings of scientific processes” (Leung, 2008, p. 170) 

Examples of effective assessment devices are provided below. 

Partner Read and Think (Hoyt, 2009, p. 16) 

Comprehension Strands Level of Thinking Action Verbs 

Question 

Infer 

Summarize 

Knowing 

Generating 

Integrating 

Formulate a question 

Predict 

Summarize 
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 In the Partner Read and Think program, students would stop their reading in a 

predetermined place and predict, based on prior knowledge and key vocabulary, what will 

happen next. This process can be adapted and is effective for emergent and proficient readers. 

Reading aloud with the students the teacher would model appropriate reading and questioning of 

vocabulary. The teacher would ask questions to elicit the retelling and think- alouds of current 

happenings and vocabulary within the text.  

Questions for Eliciting Response During Think Alouds (Serafini, 2010, p. 50) 

1. What are you noticing so far? 

2. What things in the illustrations catch your eye? 

3. What is happening in the story so far? 

4. What is going on in your mind as you read? 

5. What is important in the story so far? 

6. What connections to the text or illustrations are you making? 

Serafini suggested modeling a think-aloud to students first, and then practice in small 

groups with shared texts before implementing an independent program. Think-alouds can be 

written or recorded. Use of this format is designed for students that can read from 

Kindergarten to University level (Serafini, 2010). Data analysis consists of first impressions, 

correct responses, and student difficulties.  

Oral Reading Analysis Form Part 2 (Serafini, 2010, p. 44) 

Reading Strategy Notes: 

Rereads: 

Skips Words/Returns: 
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Looks at Pictures: 

Makes Predictions: 

Uses Contextual Cues: 

Substitutes Words: 

Asks for Help: 

Recognizes Miscues: 

Self-Corrects: 

Is able to Talk About Text: 

This oral reading analysis, for emergent readers through proficiency, provides detailed 

information about the students reading skills. The observational data has been shown to be 

effective in assisting teachers to select and implement reading interventions and monitor progress 

(Serafini, 2010). 

Generated Rubric for Independent Reading using an online rubric maker  (TeAchnology, n.d.) 

Teachers in grades K- 3rd grade use the following rubric for independent reading. It has been 

effective to monitor progress and intervene as needed. 
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